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SPEECH SHADOWING AS A TECHNIQUE FOR TEACHING
ENGLISH AS A FOREIGN LANGUAGE

For decades speech shadowing has been applied in training spontaneous
interpretation and teaching EFL. The latter has not been studied well. Researchers
define “speech shadowing” as “a paced, auditory tracking task which involves the
immediate vocalization of auditorily presented stimuli” [1]. This technique has got its
name because the learner, who is applying it, repeats what he / she is listening to, just
as a shadow follows someone’s walking. While listening to a piece of audio text
listeners make short pauses and immediately repeat the speaker’s chunks one by one
trying to imitate the pronunciation, rhythm and intonation as close as possible.

Speech shadowing can be applied at different language levels. This technique
helps learners with low language level to perceive and imitate unfamiliar speech
sounds, words and phrases, and then — produce them in their speech. With shadowing
advanced learners can work on the speed of pronunciation and information
processing.

Researchers differentiate various types of “speech shadowing”. This technique
can be classified according to the following criteria: the promptness of imitation;
using or not using the script; using different procedure of the technique; interactive
shadowing (with partners) [2; 3].

According to the promptness of imitation speech shadowing can be the
following: a) close (or immediate) shadowing: the delay between listening to a
speech pattern and imitating it is very short; b) delayed shadowing has a bit longer
delay than immediate shadowing; c) phrase shadowing (slash shadowing) includes
phrase by phrase / sentence by sentence imitation and providing the time for word
recognition of words and grammatical analysis; d) parallel reading (shadow
reading/synchronized reading) means reading a text aloud along with listening to it in
order to develop reading skills.

As for using or not using the script while shadowing there can be: a) direct and
b) indirect shadowing. In direct shadowing the listener listens and repeats directly
what the speaker says without looking at the script. In indirect shadowing the listener
listens and repeats what the speaker says by looking at the script.

Learners can use different procedures of the technique: a) complete shadowing
and b) incomplete shadowing. When using complete shadowing the listener shadows
everything the speaker says. Whereas when using selective shadowing listeners select
only certain words and phrases to shadow;

Interactive speech shadowing can be different: a) reading shadowing with a
partner; b) conversational shadowing. In reading shadowing learners work in pairs,
one learner reads and his / her speech becomes an input for a partner to shadow it.
Conversational shadowing in a class includes selective shadowing and a creative
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approach of a listener (with questions and comments to the input material) and with
following reactions which turn into a natural conversation [2; 3].

Speech shadowing technique can be efficient when applied with other methods
for teaching English as a foreign language in a classroom. It requires pre-shadowing
preparation. Learners should look up unfamiliar words in audio texts they are going
to imitate.
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Manoma Anacmacin
Buwa wixona 6iznecy 6 JJombposi I'ypuiuit

MOEJI 3SMIIIAHOI'O HABUAHHS ITIPO®ECIMHO
OPIEHTOBAHOI'O CIIJIKYBAHHSI AHTIJIIACHKOIO MOBOIO
MAUBYTHIX COOIAJIBHUX ITPAIIIBHUKIB

[lepm HiIX mnepedTH [0 BHUBYEHHS 3MIIIAHOTO HAaBYaHHSA, HEOOX1THO
PO3MISTHYTH CHelU(iKy MATOTOBKM MalOyTHIX COIlaJbHHUX MpamniBHUKIB. [lepmmii
aCTleKT, SKHM CIia B3SITH 10 yBarw, — I¢ OOMEKEHUN ayauTOPHHMM dYac, SKHM
BIJIBOJIUTHCSI Ha BHUBYCHHS aHTJIIMCHKOI MOBH, PO IO CBIIYMTH aHAI3 OCBITHBO-
npodeciiHUX mporpaM HU3KKA YHiBepcutTeTiB [2; 3; 4]. Takuii ctan BuMarae
po3po0OKH e(heKTHBHOI METOJIMKH, Ska O BpaxoByBaja MOTOYHY CHUTYaIlil0 (3arpo3u
naHjeMii, BOEHHUHN CTaH TOIIO) Ta MAaKCMMaJIbHO ONTHUMIi3yBaia OCBITHIN mporec. Ha
Hally JAyMKy, HQJICKHAM YHHOM OpraHi3oBaHE 3MillIaHe HABYaHHS MOXeE
3a0e3MeunT CTYACHTIB BIAMOBIAHUMH TEXHOJOTISIMH, TIOJaTH Marepian y
MOTHBYBAJIBHHUI CIOCIO Ta 3a0MIAAUTH aAyAUTOPHUHN Yac, 3a0€3MeUnBIIN OaTaHC MIXK
OYHHMM Ta IHIWBiIYyaJbHUM HAaBUAHHSIM, CHHXPOHHOIO Ta aCHHXPOHHOIO JISUIBHICTIO,
MPOMOHYIOYH NPOOJIEMHI 3aB/IaHHS.

3mimiane HaB4aHHS TPO(GECifHO OpPIEHTOBAHOTO YCHOTO  CHIJIKYBaHHS
AHTJIACHKOI0 MOBOKO MaMOyTHIX COIIaJbHUX TMPAIIBHUKIB TPAKTYEMO  SIK
TEXHOJIOTII0, M0 Tependavyae 30amaHCOBAaHE MOEIHAHHS TPATUIIHHOTO HAaBYaHHS B
ayauTOpii, CAMOCTIHHOTO HABYaHHS OHJIAMH Ta o(JiaifiH, a TAKOK HABYAHHS B PEKUMI
CHHXPOHHOI B3a€MOJI1 OHJAWH JJI1 OBOJIOJIHHA CTYJASGHTaMHU HEOOXITHUMHU
3HAHHSIMH, HABUYKAMH Ta BMIHHSMH 32 MIHIMaJIbHO KOPOTKUM MEPiOJ] 4acy 3 METOIO
€(hEeKTUBHOTO MIXKKYJITYPHOTO CIUIKYBaHHS B TUHIIOBUX NpO(deCciiHUX CUTYyallisX.

AHaJ3 JiTepaTypH, BIACHUN BUKJIAIAIbKUN JTOCBIJ CIIOHYKAa€ IO BHUCHOBKY,

o0 3MIlIaHEe HaBYaHHS JUIsi HaBYaHHS NpOo(eciiHO OpIEHTOBAHOTO CHLUIKYBaHHS
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