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CALL TECHNOLOGIES IN TEACHING WRITING IN ESL
CLASSROOM

English as a Second Language (ESL) education has witnessed a notable
transformation with the advent of technology. Computer-Assisted Language Learning
technologies have become indispensable tools for educators seeking to improve the
quality of language instruction.

Computer-Assisted Language Learning (CALL) is defined as “any process in
which a learner uses a computer and, as a result, improves his or her language”. This
definition of CALL accommodates its changing nature. In addition, mobile-assisted
language learning (MALL) is considered as a fast-growing subcategory of CALL [2].

Teaching writing is often considered as challenging; thus, teachers and students
are encouraged to integrate technological tools such as Web 2.0 or 3.0 in their
classrooms. These tools are well-developed to be used with any skills, and they are
freely available and accessible in many universities. Furthermore, teachers and
students nowadays carry their laptops, tablets, and cellphones, in which these devices
have numerous applications and features installed to be used in teaching-learning
process, such as the Internet.

The Internet has caused a significant change in teachers’ perspective in a way
that the teaching tools offered through the Internet are increasingly becoming more
reliable. Nowadays, the Internet is attaining enormous popularity in foreign language
teaching, and more educators and learners are embracing it.

In writing skills several research studies have been conducted to determine
whether the use of technology in the teaching-learning process has improved learner
performance [1]. For instance, “Web 2.0” is used to describe the transition from the
predominantly read-only Web 1.0 into a “read-and-write” Web 2.0. Other terms used
to characterize Web 2.0 and perhaps 3.0 include “social digital technologies” [3].

CALL technologies provide ESL learners with the opportunity to engage in

meaningful writing practice. Online platforms, word processing software, and
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language learning applications offer interactive writing exercises that encourage
learners to develop and refine their writing skills.

One of the key advantages of CALL technologies is their ability to provide
immediate feedback and correction. Automated writing analysis tools can evaluate
grammar, vocabulary, and coherence, allowing learners to identify and rectify errors
effectively.

CALL technologies offer the advantage of customization. Learners can
progress at their own pace, receive tailored assignments, and focus on areas where
they need improvement, thus promoting individualized learning experiences.

Despite the benefits, digital literacy and access to technology can be challenges
in ESL classrooms. Some learners may lack the necessary computer skills, and
inequities in access to devices and the internet can limit the reach of CALL
technologies.

Integrating technology into the classroom and daily lessons has a direct
positive impact on English Language Learners. Not only does technology increase
their motivation to learn, it also allows the teacher to differentiate lessons for every
student based on their needs and understanding of specific information. However, in
order to properly support all English Language Learners, it is imperative for teachers
to be receiving sufficient professional development opportunities, in order to ensure
that they know about and understand a variety of technology applications, as well as
how to properly navigate through them. With this knowledge, teachers will be able to
incorporate iPads, iPods and computer applications into daily lessons.

All of these devices allow students a unique learning opportunity that does not
solely depend on the use of paper and pencil. Students are able to engage in their
learning, through participating in vocabulary games and being able to view or listen
to pictures and videos that will give the students a deeper understanding of words and
concepts. These applications also allow students to work at their own pace; allowing
students to not feel pressured or rushed in order to keep up with their surrounding
peers and focus on their understanding of the topic.

All teachers should be aware of the multiple opportunities and applications
available to them, so they have the ability and resources to reach all of their students’
needs while also making the lessons engaging for the students, motivating them to
want to learn more and strengthening their understanding [4].

Thus, pre- and in-service language teachers should clearly learn about
computer use. When integrated appropriately, CALL technologies can support
experiential learning and practice in a variety of modes, provide effective feedback to
learners, enable pair and group work, promote exploratory and global learning,
enhance student achievement, provide access to authentic materials, facilitate greater
interaction, individualize instruction, allow independence from a single source of
information, and motivate learners.
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POJIb IHTEPAKTUBHUX TEXHOJIOTTIA Y ®OPMYBAHHI
THIIOMOBHOI KOMYHIKATUBHOI KOMIETEHTHOCTI MAMBYTHIX
IHHEJAT'OI'IB

[TigBumieHHs: PiBHSA IHIIOMOBHOI KOMIIETEHTHOCTI MaWOyTHIX TI€JaroriB €
aKTyaJIbHOIO TIPOOJIEMOIO Cy4YaCHOT OCBITH. Y I[bOMY KOHTEKCTI BaKJIUBY POJIb
BIJIIrpalOTh IHTEPAKTHUBHI TEXHOJIOT1I, AKI J03BOJSIOTH 3a0e3MeuuTH e(PEeKTUBHUN
IPOIEC IHIIOMOBHOT'O HaBUAHHS Ta CIIPUSIOTh PO3BUTKY KOMYHIKATUBHUX HABUYOK.

[ToHATTS «KOMYyHIKaTHBHA KOMIIETEHTHICTH» OyJIO BIEpIlE 3alpONOHOBAHO
aMepuKaHChkuM mnenarorom J[. XaiimMcowm, SIKMil BU3HAYMB 11 K BHYTPIIIHE 3HAHHS
CUTYaTHUBHOI AOLUIBHOCTI MOBH [4, ¢. 35]. KoMyHIKaTHBHA KOMIIETEHTHICTh O3HAYa€
3IaTHICTH JIFOJMHU JI0 BCTAHOBJICHHSI Ta MIATPUMKH KOMYHIKAIlil 3 1HITUMH JIFOAbMHU.
BoHa cknagaeTbcs 3 CYKYIHOCTI 3HaHb Ta yMiHb, HEOOXITHMX JJig YCIIIIHOTO
KOMYHIKaIliifHOTO Tporecy. KommoHeHTaMM KOMYHIKATHBHOI KOMIIETEHTHOCTI €
3HaHHS COIIAJIBHO-TICUXOJOTIYHUX CTAaHAAPTIB Ta HOPM CHIJIKYBaHHS, CTEPEOTHIIIB
MOBEJ[IHKM Ta BMIHHS BUKOPUCTOBYBATH PI3HI TEXHIKHM CIUIKYBaHHS.

[HIIIOMOBHA KOMYHIKaTUBHA KOMIIETEHTHICTh, 32 BU3HaueHHsIM O. UnxaHI10BO1,
€ IHTETPAaTUBHUM YTBOPEHHSAM OCOOUCTOCTI, SIKE Ma€ CKIAIHY CTPYKTYPY 1 MOCTAE K
B3a€EMOJIII KOTHITUBHOTO, MOBJIEHHEBOTO, COIIIOKYJIBTYpPHOTO Ta HaBYaJIbHO-
TiSTTbHICHOTO KOMIIOHEHTIB, CTYHiHb C(OPMOBAHOCTI SIKMX J03BOJISE 3JIHCHIOBATH
IHIIOMOBHY ~ KOMyHikarito [3]. @®opMyBaHHA IHIIOMOBHOi KOMYHIKATHBHO1
KOMITETEHTHOCT] TIOJSITA€ B TaKOMY BOJIOJIHHI 1HO3EMHOIO MOBOIO, SIKE JO3BOJISE
BUKOPUCTOBYBATH 11 JJI 3a/I0BOJICHHS TpodeciitHnX moTped, peanizaiii ocooncTux
JTOBUX KOHTAKTIB 1 MOJAAIbII0T TPOodeCciiHOT caMOOCBITH Ta CAaMOBIOCKOHAICHHS [ 1,
c. 48]. BaxmuBy pons y mporeci ¢GOpMyBaHHS I1HIIOMOBHOI KOMYHIKAQTHBHOI
KOMITETEHTHOCTI MaiOyTHIX TemaroriB BiAITPalOTh IHTEPAKTHUBHI TEXHOJOTIi, fKi
T03BOJITIOTh €(DEKTUBHO PO3BUBATH HABUYKH ayJIFOBAaHHS, TOBOPIHHS, YATAHHS Ta
MUChMA, a TAKOXK CHPHUSIOTH 30UIBIICHHIO 00CITY BUKOHAHOI poOOTH, (hOPMYBAHHIO
T'YMaHHHX CTOCYHKIB MDK YYaCHHMKaM{ HaBUYaJbHOTO TIPOIECY H TOKpAaIyIOTh
PE3YIbTATUBHICTh 3aCBOEHHS 3HaHb Ta (hopMyBaHHsS BMiHb 1 HaBu4oK. O. [lomeTyn

BHU3HAYA€ IHTEPAKTHBHE HABYAHHS SIK METOJ OpraHizallli HaBYaJabHOTO MPOLECY, B
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