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APPLYING THE PRINCIPLES OF THE NEW UKRAINIAN SCHOOL
TO TEACHER TRAINING: CELEBRATING DIVERSITY

Ukrainian education has been undergoing fundamental changes on its transition
from authoritarian ways of the soviet period to the Education for All sustainable
goals. The ongoing revision of strategies and practices of learning and teaching calls
for the changes in the teacher-training system. Alongside with improving the quality
and applicability of the acquired skills and knowledge, the social aspect of teaching
future generations should be taken into account. Ukraine’s educational reform,
guided by international and national initiatives to adhere to the principles of diversity,
equality and inclusion, strives to model the positive practices of the EU nations and
develop a system from which each student will benefit.

The Concept of the New Ukrainian School [3] defines the goal of every
educational institution to create the nurturing and comfortable environment for
education and development of all students without discrimination. Since its
publication, an increasing number of students with special educational needs and
disabilities have been attending local regular schools. Much work is required to adapt
buildings, equipment, materials in order to make them accessible and inclusive. Apart
from it, there are tasks in the realm of social and professional enlightenment —
changing mindsets, eliminating stereotypes, raising awareness and appreciating
diversity. Hence, the teacher’s aim is to educate a free and creative generation of
students in an inclusive environment with provision of necessary assistance and
support to those who need it.

It is important to clarify some sociocultural aspects of the usage of inclusive
terminology in Ukrainian- and English-speaking discourse. Let us consider the notion
tolerance, which is popular among domestic teachers and scholars. Post-soviet

pedagogy still operates the term “tolerance” while in the West, using this word with
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respect to individuals with disabilities can be seen as derogatory. The trend has
moved toward “inclusion”, “celebration” or “appreciation” of disability and diversity.
“There are different tolerance discourses that work out differently in construing “us—
them” distinctions. The power of the (in)toleration discourse depends on the
meanings that are deployed, the way in which these are used, and who is using them
and for which purposes. Tolerance and intolerance are discourses that have different
meanings which can be used for progressive or oppressive ends and therefore are not
by definition desirable or undesirable” [6].

In the western tradition the term “tolerance” implicitly refers to something that
Is perceived not only as excellent, but also to some extent as negative or undesirable,
which must be accepted [4], whereas in the Ukrainian context tolerance is not a
hostile attitude towards others who are different. Being tolerant to other ways of life,
culture, behavior, traditions, customs, or worldview means to respect them. This
concept can sometimes mean the lack of prejudice, negative stereotypes or general
stigma towards people with disabilities.

It is true that by teaching children to appreciate diversity, any society will
increase its moral capital. Therefore, teachers of the New Ukrainian School should
strive to educate morally stable and spiritually rich individuals. Thus, this problem
requires an immediate solution to improve the efficiency of education of which the
key is: equal access to quality education for all children, an educational process that
ensures the formation of important values, development of cooperative relations
between students and teachers; orientation towards the student's personality [5].

There is a wide range of definitions, notions and concepts, which comprise the
terminological field of inclusive education. Existing legal and regulatory acts,
professional fields, approaches to disability, societal awareness and communication
determine the area of usage of these terms.

There are dynamic changes, some words and definitions are now obsolete and
outdated, some are demeaning and offensive. The terms, that were used in education
in the past, but now obsolete, are “educationally subnormal” (a term has not been
used in the UK since the 1970s); “moderate learning difficulties”; “retarded” or
“mentally retarded” (it is now substituted by ‘cognitive learning disabilities’). The
terms “invalid”, “handicapped”, “cripple” are derogative, so an educator should be
careful not to use them both in everyday life and in a professional activity.

Andrews et al. express their concern relating to the use of euphemisms, such as
“differently abled” or “physically / mentally challenged”, “differently abled” which
are meant to be less offensive alternatives to the term “disability”. These terms are
often endorsed by nondisabled parents, and have largely been rejected by the
disability community as superficial, infantilizing, and patronizing [2].

According to a social model that calls for a paradigm shift from disability
being viewed as an individual’s impairment to considering disability as a socially
constructed experience, the acceptable term is a person with a disability. This
approach provides an alternative to understand the disability experience and seeks to
change society to accommodate the individual [5].

In order to create and use a comprehensive general glossary of key notions of

inclusive education one must make sure how disability advocates and NGOs that
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promote inclusion use these terms. It is worth mentioning that disability language has
undergone significant evolution in response to cultural changes and advocacy. The
term “person with disability” was developed with the good intention of reducing
stigma, but its usage may have unintended consequences. One of the recent examples
Is a social media initiative to embrace disability identity #SaytheWord that draws
attention to sociocultural implications of the term “disability”.

Andrews et al. argue that erasure of the word “disability” and disability identity
in the context of current socio political efforts can have unintended and adverse
consequences reducing and eliminating public services and supports for persons with
disabilities. Moving toward the status of a diverse cultural group with a social justice
agenda, the disability movement must reconcile its own history of exclusion and
adopt a disability justice framework [2].

Recent discussions on disability terminology evolve around notions of person-
first Identity-first languages. While the former places the person before the disability
(e.g., “person with disability” or “person with autism”), identity-first language,
sometimes referred to as disability-first language, places the disability first in
phrasing (e.g., “disabled person”, “autistic person”). This approach was common in
Deaf culture, but has more recently been adopted by a wider disability community,
particularly those who identify as disability rights advocates [1].

In conclusion, we believe that the New Ukrainian School reform demands
greater professionalism on a part of a foreign language teacher. Pedagogical and
linguistic competence should be combined with awareness of the global societal and
cultural trends and practices, thus teacher training should involve a component in
inclusive education curriculum.
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Cinna JIvwomuna
Hayionanvna axaoemia Hayionanvnoi eeapoii Ykpainu

HAPATUB SK JITHI'BICTUYHA KATEI'OPIA

HapaTtuB — 1ie ckiiajgHa JIHTBICTUYHA KaTEropis, sSka BU3HAYAETHCS HE JIUIIE
MOBHOIO (popMOI0, ajnie i CTPYKTYporo Ta PyHKII€0 TeKCTy. JlocaimKeHHsT HapaTUBY
y JITHTBICTHUIII BiJI3HAYAETHCS CBOECIO aKTYaIBHICTIO Ta PO3IIUPEHUMU MEPCIIEKTUBAMU
JUTSL IOJATIBIINX JTOCHIKEHb. Y HAIIOMY JOCHII)KEHHI MU PO3TJISTHEMO ICTOPUYHUN
aCIEKT PO3BUTKY IOHATTS «HAPATHB», MPEJICTABUMO BU3HAYCHHS BIJOMHX BUCHHUX
Cy4yaCHOCTI Ta BKa3aHO HOBI HANpAMKH JOCITIIPKEHHS HAapaTUBY Yy JIHTBICTHIIL,
MIAKPECIUMO TMEPCIEKTUBU Ta MUIAXW MOMAJBIINX JOCTIKeHb I1€1 JITHTBICTUYHOT
KaTeropii.

[cTopist BUBUEHHSI HAPATUBY Y JIIHTBICTHUIII CSATAE CBOIMHU KOPIHHSMU IJIMOOKO B
MuHyJe. Bxke B aHTHYH1 yacu BUAATHI Puiocodu po3riisgaii HApaTUBU K BaXIMBUN
aCIeKT PUTOPUKU Ta MOBHU 3arajoM. OpHaK cydacHe pO3yMiHHS HapaTHUBY CYTTEBO
BIOCKOHAJIMJIOCS  3aBISKHM BHECKY CTPYKTypali3My, IOCTCTPYKTypaii3My Ta
cemioTuKU. 30kpeMa, Ponan bapT BHIC BaXJIMBUN BKJIaJ Y BHUBUCHHS HApaTUBY,
BUJIUTUBIIHA HOTO CTPYKTYPHI €JIEMEHTH Ta 3B’ SI3KH MK HUMH [1].

CydacHi JOCHITHUKYA HapaTUBY pO3IJISAJIAI0Th IF0 KaTeropirdo 3 PI3HUX
nepcnektuB. Hanpuknan, Bonsd [IIMiar Bu3Hayae HapaTUB K OCHOBHY CTPYKTYPHY
OJIMHMITIO  JIITEPAaTypHOTO TBOPY 1 OO’€KT JOCHUDKEHHS I 0araThox
JiTepaTypo3HaBIiB 1 JHHTBICTIB. IIIMIiAT TpomoHye KiTbKa KIIOYOBHX AacCHEKTIB Yy
BU3HAUYCHHI HApaTUBY: CHOKETHA IOCHTIAOBHICTh, II€PCOHAX1, dYac 1 TMPOCTIp,
CIOKETHUH pO3KJIaj 1 MOBIMOMIICHHS, 3MiHa cTta”y [2]. 3 iHmoro Ooky, Bomatep
dimep aprymMeHTye, 10 HapaTUBU — 1€ CHOCI0 KOHCTPYIOBaTH MIACHICTH, € MOBa
BUCTYTA€E SIK OCHOBHUI 1HCTpYMEHT (hOpMyBaHHS HApaTUBHUX CTPYKTYp [3].

bepyun nmo yBarum To#l ¢akt, 1m0 HOBHIM BEKTOP MOCITIIKEHHS HApPAaTUBY Yy
JIHTBICTHIII HAOyBa€e BCe OLIBIIIOTO MOIMUPEHHS, CIIiJ 3a3HAYMTH, 110 3 OJHOTO OOKY,
Cy4acHi 3aco0M aHali3y TEKCTiB, TakKi K KOPITyCHA JIHTBICTHKA Ta OOYHCIIIOBaIbHA
JIHTBICTHKA, BIIKPWUBAaIOTh HOBI MOJMJIHMBOCTI JUIS JIOCTIIKCHHS HapaTHBIB
(aBTOMaTHuHa OOpOOKAa TEKCTIB JO3BOJISIE AHATI3yBAaTH BENWKI OOCATH NTaHUX Ta
BUSIBJIATH 3aKOHOMIPHOCTI y CTPYKTypl HapaTuBiB). 3 1HIIOrO0 OOKY, JOCTITHUKA
AKTHBHO  JOCII/DKYIOTh B3a€EMOJII0 HApaTHWBy 3 IHIIMMH  JIIHTBICTUYHUMU
KaTeropisiMH, TaKUMHU SIK TUCKYpPC, JKaHp, Ta MOBJIEHHeBa crpaterii. lle mo3moise
Kpallle PO3yMITH, SIK HapaTHBU BIUIMBAIOTh HA CHOCI0O KOMYHIKAlli Ta SIK BOHHU
B1100paxkatoTh KyJIbTYpPHI OCOOJIMBOCTI CYCIIIBCTBA.

Ha nHamy qymky, B CydacHOMY CBiTI NEpPCHEKTUBU JTOCIII>KEHHSI HApaTUBY SIK
JIHIBICTUYHOI KaTeropii MOBMHHI OyTH pI3HOMAHITHUMHU Ta 0araToacneKTHUMH.

JlocHmiJPKEHHST MOXYTh BKJIIOYATH aHall3 HapaTUBIB y PI3HUX KYJIBTYPHUX
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