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6panu yyacTtb y 3MOMKax, a LLLe 1 HaBYMIMCA NpautoBaTh
Y Pi3HMX NMPOrpamHUX CepesoBuLLaX, MOYaIN PO3YMITH
YMM BiAPI3HAKOTLCA IXHi BePCil.

Ha Hawy AymKy, BWKOPUCTaHHA  meToay
CTBOPEHHA BiOEOPO/IMKA A€ MOX/AMUBICTb MOEAHATU
BMXOBHUM i HaBYa/IbHUIN Npouec y byab-AKOMy 3aKnagi
oCBiTU. OCKiNbKW, BiH CNPUAE PO3BUTKY KPEaTUBHOIO
MMUC/IEHHA, PO3KPUBAE Pi3Hi rPaHi XapaKTepy KOXHOro
CTyfeHTa, Aonomarae 3anobirtm KoHbniktam y rpyni,
LOMOMAra€e  KepiBHWMKY  HaNarogMTM  KOHTAKT  3i
CTYAEeHTaMMU.

BucHOBOK. Mwu PO3rnAHyAn OOVH i3
HeCcTaHAAPTHUX BUAIB BUXOBHOI poboTK 3i CTyaeHTamMMU.
3ayBaXKMMO, WO BiH BMMarae 6arato 3ycuib, YMiHHSA
npawtoBaTi 3 NPorpamHMm 3abesnevyeHHAM i noTpebye
b6arato u4acy, ane ueit meton cebe BUNPaBOOBYE
WBMAKMM  pe3ynbTaTomM, poboTa Hag  ChiNbHUM
NPOEKTOM 3aBXAM MNPUHOCUTL 6HaraTo KOpUCTi Ta €
rapHUM MiAFPYHTAM A/1A B3aEMOPO3YMIHHA B KONEKTUBI.
A Ona CTyAEeHTCTBA 3rypTOBAHICTb Ta BMiHHA 3P0O3YyMIiTH
OZIMH O4HOTO, YMITU MiTM HA KOMMPOMIC — HaNro/1I0BHiLA
puca.
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IMPLEMENTING OF PROBLEM-BASED LEARNING IN THE ESL CLASSROOM

AHomauyia. flaHa cmamms 3almMaemscsa 02A500M 3Mimy npobeMHO20 HOBYAHHSA MA OCHOBHUX WsXie [io2o 3aCcMocy8aHHA y
npoyeci sus4eHHA aHanilicbKoi Mosu AK Opy2oi. [IpobaemHe HaB4YaHHA ue iIHOyKmMueHUl Npuliom HABYAHHSA, WO BUKOPUCMOBYE peasbHy
npobsemy AK MOYAMKOBY MOYKY Yy HA8YaHHI. JaHuli npuliom 88axcaemMocs npogioHUM y POPMYBAHHI KoMremeHyii 8 Ha84a6HOMY
npoyeci, 3a6e3neyyroyu Npu ybomy 0CHOBY 018 PO3BUMKY HABYAAbHUX MPOUEcie ma HeobXiOHUX HABUYOK Y MOBCAKOEHHOMY Hummi.
MpobremHe HABYAHHSA, WO WUPOKO 30CMOCOBYEMbCA OCMAHHIM YaCOM AK | 8 BULYUX HOBYAbHUX 3AKAAOAX, MAK | 8 Mo4amkoeili ma
cepeoHili WKonax, 86axaemMoca 00HUM 3 HalieheKmusHiwux Mmemoodie HABYAHHA. 30KPemd, Y4YHi MOHymb po38UBaMU HABUYKU,
0c0671UB0 COUIanbHI, Y MPOYECi 3a0X04YEHHSA CrinbHOi pobomu cmydeHmis. [TpobaemHe HABYAHHSA Ue MOOEesb HABYAHHS, WO HA20/10UWYE
Ha ehekmusHOCMi 3006ymms 3HAHb | egheKMUBHOMY BUKOPUCMAHHI npobaemHux 3a80aHb 3 MEemoK 3a0X04eHHs cmyoeHmis 00
GKMUBHO20 Ma Pi3HOOUCYUNAIHAPHO20 HABYAHHA. 30 00MOMO20k0 NPOobAEMHO20 HABYAHHA CMyOeHmMU 8UB4YaOMb WAXU 8UPIWEHHSA
HecCmpykmypoeaHux, 8iOKpumux ma HeoOHO3Ha4Hux npobsem. [lledazoziyHe 3HAYeHHA O0AHO20 Memody M0AA20€ 8 MNOEOHAHHI
BHYMPIWHbLOOUCYUNAIHAPHO20 HABYAHHSA, BUCOKOIMCUXO0/02i4HUX MPOYecie ma 03HaliomMaeHHAM cmydeHmis 3 peasbHUMu npobaemamu,
He3anexHUM HABYAQHHAM, 2pyrnosor pobomor ma crinkyeaHHAM. [pobaemMHe HABYAHHA 300Xo4ye cmyodeHmie 00 pedsasHo20 ma
dilicHo20 iHMenekmyasabHo20 Nowyky i 00380/5€ iMm 3006ysamu 3HAHHA MAa ¥uUummesuli 00C8i0 3 peasnbHUX Hummesux cumyauit. B
AaHili cmammi (idembca Npo WAaxu 3aCMocyB8aHHSA MpobaemMHO20 HAB8YAHHA Y NPOUECi BUBYEHHA aHailicbKoi Mo8U AK Opy20i iHO3eMHOI.
Takox mym euceimaomeca MUMAHHA CMOCOBHO Posi 8yumens nid 4ac npobaemMHo20 HABYAHHSA, OUIHIOBAHHA cmydeHmis ma
MOXAUBI MPYOHOW, AKi MOXCymb 8MAUHYMU HA KiHUesuli pe3yanbmam Ha84YaHHSA.

Knrouoei cnoea: crinbHe Ha8YAHHS, NpPobaemMHe HABYAHHS, BUpPIlEHHA npobaemu, poboma 8 KoMaHOi, 8idkpuma npobaema,
MiXOUCYUNAIHAPHICMb, CAMOOPIHMOBAHE HABYAHHSA, KPUMUYHE MUC/EHHS.

Annotation. This article provides the overview of problem-based learning and the main ways of implementing PBL in ESL
classroom. Problem-Based Learning (PBL) is an inductive learning approach that uses a realistic problem as the starting point of learning.
It is seen as promising method of establishing competence development in educational courses, thereby providing a comprehensive basis
for promoting learning processes and the skills necessary to operate effectively in everyday life. Problem-Based Learning, widely used in
higher education as well as in elementary schools and middle schools in recent years, seems to be one of the most effective methods for
teaching and it is believed that students can develop kinds of skills especially the social skills by encouraging collaborative work amongst
students. Problem-based learning is a curriculum model that emphasizes the effectiveness for knowledge acquisition and the effective
use of task-based problems to engage students in active and multidisciplinary learning. Through problem-based learning students learn
how to solve problems that are ill-structured, open-ended or ambiguous. The pedagogical significance of the method is that it comprises
interdisciplinary learning, higher order thinking skills, as well as exposes students to real world challenges, independent learning, team
work and communication. Problem-based learning engages students in intriguing, real and relevant intellectual inquiry and allows them
to learn from life situations, implementing their own experience and knowledge. In this article we will discuss how the problem-based
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learning approach can be adapted for the use in the ESL classroom. We will also touch upon some problems concerning the role of a
teacher during the PBL process, how to evaluate students, and some challenges that may influence on the outcoming results.
Key words: cooperative learning, problem-based learning, problem solving, teamwork, open-ended problem, interdisciplinary,

selfdirected learning, critical thinking.

Since the accustomed criticism published almost
daily in the media regarding the English language for the
last few decades acquaints us with the decline of
competence especially among the youths, despite the
years they spent learning the language at school, the
need to concentrate on new approaches to teaching
language in Ukraine has become progressively
compelling. This issue has also taken its toll in the
working part, where possible employers state that
school-leavers fare badly in their communication and
writing skills, especially in English and in the private
sectors on account of the obligation to coincide with
foreign counterparts around the world.

Because of the barrage of learning and activities
the students and teachers generally run into each day,
there appears to be no room for implementing a new
approach in teaching and learning. Nevertheless, we
would still stick to the point that one of the first places
to address the problem of declining English standards
among ESL learners is the language classroom. Preceding
trends in teaching the English language, notably to
second or foreign language learners, have included
grammar-translation  method, the audio-lingual
approach, communicative language teaching and task-
based learning (Larsen-Freeman & Anderson, 2011).

Problem-based learning (PBL) purposefully
combines cognitive and metacognitive teaching and
learning. Itis an approach that has been around since the
late 1960s and engages language students in learning
how to learn while they also learn language and content.

Today, the main aims of education science are to
supply students with thorough knowledge and to expand
some creative competence, to provide the students with
the skills which would help them to manage with
divergent complications independently. The reason is
that Problem-Based Learning is used extensively in
teaching practice. PBL forms student’s cognitive activity,
support in the development of psychological orientation
and helps with the negotiation of different cognitive
questions.

One of the biggest problems in pedagogy is
student’s cognitive work. A. Brushlynskyi, S. Rubinstein,
A. Matjushkin, I. Lerner, M. Mahmutov, M. Skatkin,
T. Kudryavzeyv, I. linytska have contributed greatly into
the development of the theory of problem-based
learning.

The theoretical development of the problem of
PBL is quite many-sided. The notion of problem learning
itself is referred to various categories by many scientists.
They include spacious content in it. Some scientists
consider problem learning to be one of the learning
methods (A. Brushlynskyi), when others believe that it is
one of the instructional methods (T. Kudryavzev). There
are scientists who stick to the idea that PBL is the type of

teaching and learning process (M. Mahmutov,
V. Maksymova). Some scientists treat problem-based
learning as a special approach to learning, which is
distinct in transformation of student’s cognitive activity
(M. Skatkin, I. llnytska).

A number of works have described the process of
problem-based learning from the perspective of
students (e.g., Albion & Gibson, 1998; Boud, 1985;
Butler, 2003). There are four main partsin this process:1)
being introduced to the problem, 2) exploring what they
do and do not know about the problem, 3) generating
possible solutions to the problem, and 4) considering the
consequences of each solution and selecting the most
viable solution.

PBL is a curriculum model that emphasizes the
use of task-based problems to engage students in active
and multidisciplinary learning. Through problem-based
learning, students learn how to solve problems that are
illstructured, open-ended or ambiguous. Problem-based
learning engages students in intriguing, real and relevant
intellectual inquiry and allows them to learn from these
life situations (Barell, 2007).The pedagogical value of PBL
includes: exposing students to real- world challenges,
higher order thinking skills, interdisciplinary learning,
independent learning, information mining skills, team
work and communication. During this selfdirected
learning, students work together, discussing, comparing,
reviewing and debating what they have learnt
(Wilkerson, 1996).

The following are some theoretical underpinnings
of PBL:

1) Students do not start with a clean slate. Prior
knowledge, assumptions and experiences are critical in
helping students find meaningful entry points into the
problem

2) Learning happens in a social context, with
meaning negotiated in a collaborative team setting

3) Strategies are consciously applied to deal with
unfamiliar information, handling team dynamics and
working out feasible and well-thought through solutions

4) Learner centredness is the focus

5) Learning takes place through self-directed
discovery & questioning

6) The use of problems acts as a stimulus for
learning

7) Critical reflection happens throughout the
learning process.

Students taking responsibility for their own
learning, learning how to build on prior knowledge and
focusing on the process of knowledge acquisition (rather
than on the products of such processes) are the main
characteristics of the approach. The PBL approach also
emphasizes self and peer-assessment, communication
and interpersonal skills (Boud, 1985). Biggs (2003)
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observes that PBL encourages deep learning as students
learn for understanding and seek meaning, whereas the
traditional teacher-centered approach promotes surface
learning with little understanding. Harland (2002)
believes that students learn new skills and new ways of
thinking through PBL. Williams et al (2003) suggest that
the active participation in the PBL learning process is
appreciated by students. Thus improves their personal
growth and they increase their confidence and
responsibility as learner. PBL also stimulate collaborative
learning among students. Glaser (1991) argues that in
small group work, the learner’s exposure to alternative
points of view is a real challenge to initial understanding.
In small group work, students evoke their problem-
solving methods and conceptual knowledge. They
express their ideas and share responsibility in managing
problem situations.

PBLis unique because it addresses challenges and
tackles problems using strategies that are encountered
in real life experiences and careers. Meanwhile students
acquire language and subject matter knowledge, they
become proficient in problem solving. Self-directed
learning and team participation prepare students to
become active practitioners when they enter the
workforce. Participants who are experienced in group
interaction, multiple solution paths, and thinking beyond
recall are at an advantage because they have valuable
skills that will complement their capacity to triumph.
Through self-directed study, research, and teamwork,
English language learning is revitalized and creativity is
developed. PBL students step into the role of the
stakeholder and strive for a solution to a predetermined
problem and set of circumstances as they increase
language skills. The course of students’ inquiry in PBL is
not predetermined; rather it develops directly from
students’ beliefs and questions. The analysis of one
guestion stimulates additional studies that were initially
invisible.

Usually, lecture is challenging for English language
learners to follow coherently. They become lost in the
dialogue that may be too fast paced for them, and thus
have little opportunity for reinforcement of language
skills. Krashen [3] advocates the use of a natural
approach to strengthen new language acquisition. PBL
supports his research and surpasses traditional language
acquisition methodologies. Students are required to
make connections as group communication is
strengthened. Students develop survival skills for the
working environment, increase their workforce
marketability, and prepare themselves for lifelong
learning by applying language skills to the workplace. The
PBL model ensures that language skills are strengthened
by experience with a broader scope of disciplines at the
same time. Collaboration and hands-on learning will
lower the affective filters that Krashen cautions will
deter students from successful language learning. By
combining language with new professional content
knowledge using PBL, language skills are reinforced

through group dynamics, workplace reality, and content
area knowledge. Language learning and logical thinking
are linked to future endeavors and their fields of study.

To teach students about the rationale for and
structure of a problem-based approach to language
learning is the teacher’s first responsibility. For students
who are accustomed to more traditional, teacher-
centered classrooms, it is critical that they know they will
be given direct, follow-up instruction, but that during the
problem-solving phase, the teacher’s role is to observe
and support. There is a need to understand that the
student’s goal is to work together to solve a problem, but
for the activity to benefit their language learning, they
must use only English in their groups.

In order to increase language learning outcomes,
ESL teachers need to prepare students for the language
demands of the problem-solving activity. These may
include prereading or prewriting exercises, discussions
to link the problem with the students’ knowledge and
experiences, or preteaching vocabulary and structures
that will be useful in finding solutions to the problem.

For teachers, selecting problems for students to
work on may be the most difficult part of problem-based
learning. ldeally, questions should be related to the
students’ lives to increase interest and motivation,
require students to make decisions and judgments (the
problem they work on should be an actual problem, not
just an information-gathering task), and include a
qguestion or set of questions that are openended and
likely to generate diverse opinions. Teachers might
survey students for their ideas on problems or conflicts
that they face, or have faced, in their daily lives or that
they are aware of in their community. Below is a problem
that students at the high-beginning or above levels might
work on.

If the students are working in their groups —
gathering information, discussing it, considering and
choosing the best solution for the problem — the teacher
has to observe and support. Specifically, teachers should
take notes on the language used, language problems
encountered, and individual students’ participation in
the activity.

Students should be grouped by teachers carefully
to increase their language learning opportunities in a
problem-based activity. In a multilevel class, problem-
based learning provides an opportunity to have students
of different proficiency levels work together. If possible,
teachers should group students from different language
backgrounds together to guarantee that students
communicate in English.

The main role of teachers is to provide language-
appropriate opportunities for students to share the
results of their work and follow-up language activities
that build on that work. Depending on the proficiency
levels of the students, sharing their results could include
oral presentations or debates (with intermediate or
advanced students), completing simple questionnaires
about the process (with intermediate or high beginners),
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or creating posters that graphically display the steps
taken in finding a solution to the problem (with
beginners). Follow-up activities should be based on the
teacher’s observations and notes taken during the
problem-solving process. While students are working to
solve the problem, teachers should try to observe
whether students are experiencing difficulties with
particular grammar points, pronunciation, vocabulary,
reading strategies (e.g., skimming for information), or
pragmatic structures (e.g., telephone greetings,
requesting information, thanking). These difficulties
should provide the starting points for supplemental,
focused instruction and support. Finally, assessment
should be carried out, focusing on two primary areas:
teachers can assess students on the basis of their
participation in the activity, and the activity itself can be
assessed for effectiveness.

A crucial component of the process is ongoing
evaluation. However, regular evaluation should not be
interpreted as an assessment of the teachers’ or
students’ performances, but rather as a means for
checking whether this approach is meeting the students’
needs and is fitting well within the program.
Administrators might use the following questions to
guide their evaluation of problem-based learning in their
programs:

1) Are students interacting with each other and
sharing information?

2) Are they working together in groups rather
than relying on teacher guidance?

3) Are students speaking English?

4) Are all students engaged?

5) Is the teacher carefully observing the process
and giving students meaningful feedback after the
activities have been completed?

6) Is the teacher incorporating these
observations into subsequent language lessons?

While dealing with problem-based learning one
can face some challenges. The main challenge is that
students who share a common first language may use

References:

that language rather than English when working in
groups on the assigned problem. This problem can be
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backgrounds in the same group. A second concern is that
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language and literacy understand and find solutions to
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PBLis an outstanding model that meets the needs
of our global society by enabling English language
learners to make positive contributions through a
collaborative, multilevel approach to learning that
focuses on problem-solving and communication through
self-directed learning strategies and teamwork. By
focusing on an integration of skills, students become self-
motivated and develop the ability to think
independently, yet work collaboratively. Instructors
enthusiastically seek to develop intrinsic interest in
complex and authentic problems, as well as language
learning. PBL encourages self-direction in language
learning and content area skills by developing
independent problem-solving strategies. Coupled with
an intrinsic motivation toward language acquisition and
a natural approach to language learning, PBL encourages
successful life-long learning, language acquisition, and
content area knowledge believed to create learning
experiences compatible with our expanding global
society.
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MICLLE KOHTPOJIIO 1 OL|IHIOBAHHSA Y CTPYKTYPI MPOMECIMHOI AIANbHOCTI BUKNAAAYA

AHomayia. Y cmammi sucgimsaeHo npobaemy KOHMpOA0 ma OUYiHKBAHHA 3HAHb cmydeHmis y cmpykmypi npogeciliHoi
disnbHocMi 8uknada4a. BcmaHoeneHo, wo ceped yHKYil, AKi BUKOHYE B8UKAAOAY YinbHe micue rnocioae yHKUia noe’sa3aHa i3
KOHMpoaemMm ma OUiHIOBAHHAM pe3ysasmamie Has4yasabHoI OisnbHocmi cmyodeHmis. TaK AK KOHMPOsbHO-OUIHIOBAbHA OisfAbHICMb
nedazoza Moe’a3aHa i3 HeobXxiOHicMIo aHanizyeamu pesysanbmam HA4as1bHO-8UXOBHO20 MPOUECY, BUABAAMU 8 HbOMY M03UMUBHI
CMOpPOHU i HedoiKku, nopieHL8aMU AocaeHymi pe3yabmamu 3 nocmasAeHUMU Uinamu i 3a80aHHAMU, OUiHI08amu yi pesyasmamu,
8HocumMu HeobxiOHi Kopekmusu y nedazo2iyHuli npoyec.

Po32nsaHymo ma meopemu4Ho 06rpyHmMoB8aHO 0CHOBHI MOHAMMA. JOCAiOHEHO MOHAMMSA «kKOHMPO/Ib» AK BUABAEHHSA, 8UMIP i
OUIHKY pe3ysnbmamie Hae4YasbHO-Mi3HABAAbHOI QifAbHOCMI MuX, Xmo Ha84aeMucA. [POAHANI3080HO OCHOBHI (hyHKYii KOHMPOAO, 00
AKUX BIOHOCAMb: KOHMPOAIOYA, 0ia2HOCMUYHO-KOPU2YIOYa, CMUMY/OKYO-MOMUBAUiliHa, HA8YA/bHA Ma BUX0BHA. Po3z2asaHymo
OCHOBHI MPUHYUNU KOHMPOo U OYiHIOBAHHA 3HAHb MA YyMiHb cmyodeHmis: npo3opicms, 06’ekmueHicmb, iHOUBIOyanbHICMbL ma
YHighikosaHicMeb.

JocnidweHo pakmopu, wo npu3zeodams 00 Ccy6’ekmusHocmi pe3yabmamie KOHMPOsbHO-OUiHI08AAbHOI OifnbHOCMI
8UKMA0AYa, a came: 8raue ocobucmux akocmel, nedazo2iyHuli Cmuab KepisHUYMea Ha84asabHUM NPouecom, piseHb cmepeomunisauii.
BCcmaHOB/EHO AKICHI XapaKmepucmuKu, AKUM MOBUHEH 8i0nosioamu 06’eKmusHUli KOHMPOsb: YinecrnpamoeaHicms Ha KOHKpemHud,
8uU3HayeHuli 06’ekm; 8idNogidHicMb GilicHo20 piBHA 3HAHbL 3aMAAHOBAHOMY MPO2PAMOIo; diegicmb; HAOIlHICMb, eKOHOMIYHICM®b.

Knrouoei cnoea: npogpeciliHa 0ianbHicmMb, KOHMPOsb, OUIHIOBAHHSA, 06’EKMUBHICMb.

Place of control and assessment in the structure of lecturers’ professional activity

Annotation. The article is dedicated to the problem of control and assessment of students’ knowledge in the structure of lecturers’
professional activity. It has been revealed that among the lecture’s function, the function of control and assessment of students’
knowledge is the most important one. As the lecture’s control and assessment activity is strongly connected with the necessity of
analyzing the results of educational process, revealing the positive and negative aspects in it, comparing the achieved results with the
aims and tasks, assessing these results and making necessary corrections in the pedagogical process.

The main concepts have been considered. The concept of «control» has been determined as revealing, evaluation and assessment
of students’ knowledge. The main functions of control have been analysed. The main functions of control are: supervisory, diagnostically-
correcting, motivating, educational and pedagogical. The main approaches to the control and assessment process of the students’
knowledge have been analyzed. They are clarity, objectivity, individuality and unification.

The factors that influence the subjectivity of control and assessment activity have been investigated. They are: the influence of
the personal characteristics, pedagogical style and the level of stereotype. Quality characteristics of objective control and assessment
activity have been determined. Purposefulness at the specific object; correspondence of real students’ knowledge level with the one
planned by the program; efficiency; reliability and economy belong to these characteristics.

Key words: professional activity, control, assessment, objectivity.

MNocraHoBKa npobnemu. CroniTramu neparoru
OMUCKYTYBanM  NPO  AOUINBbHICTb  KOHTPOAK  Ta
OLLiHIOBaHHA, iX TexHoNorito. CbOroAHi MPaKTUYHO HIiXTO
He 3anepeyye HeobXiAHICTb KOHTPO/IIO Ta OLLHIOBAHHA Y
3B’A3KYy i3 BBEAEHHAM KpeanTHO-TpaHcdepHoi cnctemm
HaBYaHHA.

Ha ocHOBi aHanizy HaykoBoOi nitepatypu i3
[OoCNiAXKyBaHOI NpobaemMmn My NPUALLIAM 40 BUCHOBKY,
O KOHTPO/Ib Ta OLiHIOBAHHS € Ba*K/IMBOK NAHKOW Y
negarorivHOMy npoueci M ABAAETbCA HEBIA EMHUM
KOMMOHEHTOM  MNeAaroriyHoi  AiANbHOCTI,  OCKiNbKMK
npouec HaB4aHHA Ta BUXOBaHHA NOTPebOYE OLiHIOBAHHSA.
KOHTPO/Ib CTUMY/IIOE AiANBHICTL CTYAEHTIB i BUKNA[AYiB
HaBYa/NbHOrO 3aKfaagy, cnpuse O6'€EKTUBHIN oOUujHUi Ta
CaMOOLLiHL IXHbOT POHOTH; BUABNEHHIO HEBUKOPUCTAHNUX
MOX/IMBOCTEN, HOBWUX MOYMHAHb, iHHOBALiN, LiKaBOro

© I.0. Nlncak, 2016

[OCBiAY; BUABMEHHIO iCTOTHUX HEZOMiKiB, 3'ACYBaHHIO iX
npUpoan, HapaHH NoTPibHOI gonomorn Wo[o ix
NoAONAHHA; MiABULLEHHIO AKOCTI HaBYaHHA MalibyTHix
daxisy,is.

AHanis AocnigyeHb i ny6nikauiin.
JocnigyeHHAM 3MmicTy, CyTHOCTI Ta GyHKLiM negaroriyHoi
LIANbHOCTI BMKNadaya 3aliManvcA Taki HayKoBL AK:
I. 3imHAA, H. Ky3bmiHa, O. JleoHTbeB, A. PeaH,
B. CnacTtboHiH, /1. CnipiH, O. LLep6akos. B ocTaHHi poku
3’ABUANCA NpaLi, Y AKMX BUCBIT/IIOIOTLCA: NMUTAHHA 3MICTY
NPoLLecy KOHTPOIO 1 ouiHioBaHHA (C. ApxaHrenbCbKui,
I. Bynax, b. Jluxayos, |. Mignacui, B. Arynos); ncuxonoro-
negaroriyuHi  acnektv  npobnemun (/1.  [xynan,
K. [OenikatHui, J1. PomaHuwmHa). OpHak Ha
CbOFOAHILWHIN LEHb, BpaxoByoumn iHHOBAU,iMHi
NnepeTBOPEHH B  OCBITHBOMY MNPOCTOPi, MWUTAHHA



