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0COOHMCTOCTI, /I MEPLIOPSIHA POJIb HAJIGKUTh MEXaHi3MaM CaMOOIIIHKH 1 MOXKE CTaTH BAXKJIMBUM I€IaroriYHAM
3ac000M BIUIMBY. ECTETHYHI aclieKTH CaMOOIIHKH BHMAararoTh OCOOJIMBOTO 00pa3y Ta CIIOCOOYy MHUCIICHHS,
HABUYOK aHAJI3y Ta y3arajdbHEeHHs. Llei acriekT crae AiaJIekTHYHO I[IHHMM Y B3a€MOBITHOIICHHSX TBOX CTOPIH
€CTEeTUYHOI CBIIOMOCTI OCOOMCTOCTI: CHIIPUHHATIMBOI YyTJIMBOCTI 1 TBOPYOro HpOsBY ¥ mependadae MOAANbILI
HAYKOBI TOIIYKH B PO3poO0Ii HAYKOBHUX TEOPiH MpoOiieMu TBOPUOI caMopeatizallii Ta TOTOBHOCTI 10 ii BTIJICHHS y
MaiOyTHIH npodeciiiHiil AisTTbHOCTI BUUTEINIB MUCTEIIEKOTO HAMPSIMKY.
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IMPLEMENTATION OF THE PERSON-ORIENTED APPROACH TO
TEACHING FOREIGN LENGUAGES BY MEANS OF CONTEXTUAL
LEARNING

T. Khomiakovska, O. Matiienko

The attempt to determine and analyze pedagogical conditions and ways of implementation of the person-centered
approach in teaching foreign languages has been made in the article. The essence of using the technology of contextual
learning of a foreign language is revealed, which implies creation of specific pedagogical conditions and adaptation of the
forms of work with students. It is shown that realization of potential possibilities of contextual learning of a foreign language
consists in expanding and deepening professional knowledge of the future specialists by means of a foreign language. The
basic principles of contextual learning are named and analyzed: psychological and pedagogical provision of the student’s
personal inclusion in educational activities; consistent modeling of the forms and conditions of professional activity of
specialists in the educational activity of students; problem character of the content of training; conformity of the forms, content
of education and the purposes of organization of educational activities of students; the leading role of cooperative activity,
interpersonal interaction and dialogical communication in the educational process, etc.

Key words: person-centered approach, educational and pedagogic situation, educational technology, contextual learning,
principles of contextual learning, foreign language communication, communicative situation.

PEAJIIBAIISI OCOBUCTICHO-OPIEHTOBAHOI'O MIJIXOIY IO HABUAHHSA THO3EMHOI
MOBU 3ACOBAMU KOHTEKCTHOI'O HABYAHHSA

T. O. XomsikoBcbka, O. C. MarieHko

Y cmammi 3pobneno cnpoby eusnauumu ma npoaHanizyeamu wiiAxXu ma nedaco2iuni yMoeu peanizayii 0cooucmicHo-
OpIEHMO8AH020 NIOX00Y y HABUAHHI iHO3eMHOI Mo8u. Po3kpumo cyme euxopucmarnis mexHonozii KOHMeKCmHO20 HABYAHHS
IHO3eMHOI MOBU, SIKA NOIS2AE Y CMEOPEHHI CNeyUpIMHUX neda2osiuHux ymoe i adanmayii ¢popm pobomu 3i cmyOoeHmamu.

© T. O. XomsikoBcbka, O. C. MarieHko
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Toxazano, wo peanizayis noMeHYiUHUX MOXCIUBOCEN KOHMEKCIMHO20 HABYAHHS iHO3EMHOI MOBU NONA2AE 8 POZUUPEHHT ma
noanubnenHi npogecitunux 3HaHb 3acobamu iHO3eMHOT Mo8U, akxmyanizayii npogeciinux 30ionocmeti. Pozsumox xoenimugnoi
ABMOHOMIT CIYOeHmi6 BUUWUX HABUATLHUX 3AKIA0IE V BUKIAOAHHI [HO3eMHOI MO8U Gi0obpadicac iHmezpayilo Mo6HO-
npogecitinozo oceimnb020 cepedosuuyd 8 CyKyRHOCHb OUOAKMUYHUX KOHMEKCHYALbHUX HAGYATbHUX CUNYAaYill, NOYamKo8Ux,
bazosux i npoghecitinux emanié po3gumxy Oocuidxcysanoi axocmi. Hazeano ma npoananizosano 6a306i npunyunu
KOHMEKCMHO20 HABUAHHA: NCUXON020-Ne0a202iuHy 3abe3neyeHicms 0CoOUCIICHO20 BKNIIOYEHHS CMYOeHmd 6 HABUANbHY
OIIbHICMb, NOCII006HE MOOENIOBAHHS Y HABYANbHIN OLLIbHOCMI CMyOenmis yinicHoeo 3micmy ¢opm i ymos npogheciiiHoi
OisibHoCcmi (haxieyie, nPoOIeMHICIb 3MICIY HABYAHHS, A0EK8AMHICIb (OPM OpeaHi3ayii HA8UATbHOT OILILHOCII CMYOeHmi8
yinam, 3micmy ocgimu, NPOGIOHA POb CHITbHOI OIANLHOCHI, MINHCOCOOUCMICHOI 83AEMOOI | 0IANOSIMHO20 CNINKYBAHHS 6
0C8IMHbOMY npoyeci ma iH.. 3pobreHo BUCHOBOK NPO me, WO AKWO MU XOYeMO HAGUUMU JTHOOUHY CRLIKY8AMUCS [HO3EMHOK
MO0B0I0, MO HEOOXIOHO Hag4yamu ii 8 YMOBAX peanbHO20 MO8HO20 cninKysanHs. Cmeopents 0COOUCMICHO 8ANCTIUBUX CUMYaAYill
(cumyayitl, 8 AKUX cmyOenm NOBUHEH 3p0OuUmuU C8itl 8UOIp, 3AXUCTIUMU C8010 MOYKY 30pY MOW0) HA 3AHAMMAX 00360UNMb
BUKTAOAYes] 3amyuumu cmyoenmie 00 002080peHHsl 3aNPONOHOBAHUX MeEM.

3asnayeno, wo OCHOBHUMU OCODIUBOCMAMYU OCOOUCMICHO-OPIEHMOBAHOT KOMYHIKAYIT € Yinecnpamosanuii xapakmep
MOBIEHHEBOI OINbHOCT  VHUACHUKIE 0IANI02Y;, HAAGHICMb MOMUBAYIl NAPMHEPI8 NO CHIIKY8AHHIO, GUKOPUCTNAHHS MUX
npeomemie 0620680peHHs, AKI OMUCHO 8aANCIUSI Ol CMYOEHMI8; SUKOPUCMAHHA MOBHUX HABUYOK MA HAAGHICMb NEGHUX
BIOHOCUH 3 CNIBPO3MOBHUKOM, SIKI CIBOPIOIOMb CUMYAYIIO0 CRITKY8AHHSL.

Knrwuosi cnosa: ocobucmicro-opicHmosanuii nioxio, neoacociuHa cumyayis, HAGUATbHA MEXHON02Is, KOHMEKCHHe
HABYAHHS, NPUHYUNU KOHMEKCMHO20 HABYAHHS, NPogheciline IHUOMOBHE CRIIKYBAHHS, KOMYHIKAMUSHA CUMYAYIsL.

Problem setting. The development of the system of education of the 21st century goes along with
humanization and technologization of the pedagogical process.

Personality has become a subject of socio-philosophical study. This has been repeatedly emphasized not only
by philosophers, but also by sociologists and representatives of fundamental sciences. They believe that the concept
of personality is a social, not a psychological category, what does not exclude its study by various fundamental
sciences in specific relationships and links. Socio-philosophical theory of personality is a methodological basis for
all other sciences engaged in research of personality. Personality from a theoretical point of view is considered as a
general, special and individual phenomenon.

In a human-oriented educational process, the learning process, as a necessary condition of normal process of
self-development of the individual, is considered at the same time as its result. There is a shift of traditional
pedagogical values towards the process itself: dialogue, communication and self-expression.

Analysis of recent researches and publications. Theoretical and methodological basis of the study consists
in the theory of contextual learning of A.B. Brushlinsky, A.O. Verbitsky, L.S. Vygotsky. Actual problems of
teaching a foreign language are investigated in the works of B.V. Belyaieva, LL Bim, M.A. Davydova, G.A.
Kitaygorodskaya, V.A. Kondratieva, N.S. Sakharova and others. Researches of English scholars Donna Brandes
and Paul Ginnis (A Guide to Student-Centered Learning, 1986), Jill Headfill (Classroom Dynamics, Oxford
University Press, 1992), A Person-Centered Approach: How far can we go?") proved: personal approach in
education contributes to creating conditions for holistic self-development and self-realization of the individual as a
subject of educational process.

The aim of the study. Having agreed with the statement of G. Kitaygorodskaya that “the main value is a
person, who needs to be seen, heard, felt and believed” [14], we made an attempt to explore pedagogical conditions
necessary for the implementation of a person-centered approach in teaching a foreign language.

Presentation of the main material of the study. In teaching, focused on a person, and hence on the moral
consciousness of a person, the function of the motive is changed radically. The humanistic orientation of education
shifts the emphasis in understanding of the structure of education, especially of the place of scientific knowledge in
this structure.

The interest in education that puts the person’s free creative development higher than political, ideological and
other values, is quite natural for a society that is tired of the constant neglect of human lives for the sake of mythical
models of the future, state, party and other ideals. The attitude to the person in the educational practice corresponds
to the paradigm dominant in the society: subjectivity, creativity, criticism and other personal qualities are
becomming more and more valuable.

According to Philip Krause, a personal-centered approach to learning opens the path to self-development for
all the participants of educational process, as they stay in a mutually dependent position: without progress in self-
development of the educator there are no changes in development of the pupils. As a result of a peculiar individual
goal “for me”, the leading role belongs to the one who learns.

When we speak about emotional contact between the pupils and the educator, we always mean a certain
dialogue, interaction between them. The main thing in establishing a dialogue is to direct it to the achievement of
common goals, to develop a general approach to the perception of different situations, a single direction of joint
action. We are not talking about the stringent coincidence of views and evaluations. Very often the viewpoint of the
educator and the pupils is different, what is justified by the difference in experience. However, the fact of the
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dialogue itself, which is directed to solving the common problem, is most important. The pupil must always
understand what the teacher is guided by in communicating with him.

According to I. Bech [1], person-centered education involves the goal of formation and development the
subject’s personal values. Due to their essential indicators, they can fulfill the function of the higher criterion for the
orientation of the individual in the world and the support for personal self-determination.

One of the conditions for the implementation of a new educational paradigm is the transformation of
traditional internal management into a person-centered, where the center of activity is not a person as such, but the
personality — a system of socially important (but not all) qualities.

With the goal of realizing a personality-centered approach to teaching, we proceed from the subjectivity of the
student, who is the equal subject of this process, that is, determines the direction (vector) of his personal
development (learning should only correct this development) and from recognition of the student’s right for self-
determination and self-realization in the process of cognition through mastering the ways of studying, which help to
acquire knowledge, skills and apply them in situations not specified by studying. The method of educational work
is not just a method of adoption of knowledge, but a personal entity, which combines motivational, emotional and
operational components. Learning is a subjectively meaningful cognition of the world, filled with the student's
personal meanings, values or relationships, fixed in his subjective experience. The content of this experience should
be expanded, used as much as possible, enriched with scientific content and, if necessary, transformed during the
educational process. Therefore, as one of the criteria for the effectiveness of personally oriented study of a foreign
language, we consider the system of student attitudes to the learning process in general and the study of a foreign
language, in particular, as a student who learns the language and to himself as a person.

One of the significant indicators of the changes in the student’s personality is the level of subjective control
(LSC). Detection of it at the students, studying a foreign language, showed that LSC is one of the most important
characteristics of the individual. It reveals the degree of human’s activity in achieving goals, the degree of
independence of his behavior, the level of development of a sense of personal responsibility for the events that
occur with him. Therefore, the criteria of implementing a person-centered approach and assessing the effectiveness
of the work done by the teacher are the following:

1. Changes in the attitude of the students to the educational process in general, to learning a foreign language,
to the teacher of a foreign language, to native speakers, to themselves as students who learn the language, to
themselves as persons.

2. Level of formation of a foreign language communicative competence of the students.

3. Changes in the level of subjective control of students.

4. The presence of personal reasons to overcome the language barrier, tolerance, a more conscious moral
attitude to the outside world, the ability to reflection, self-respect, deliverance of complexes in relation to himself
and relationships with other people.

In order to meet these criteria and to achieve the result it is necessary to create person-oriented educational and
pedagogical situations. Educational and pedagogical situation is the situation purposefully created by the teacher,
the aim of which is to involve students in solving certain educational and life problems, what is achieved through
the exchange of thoughts, ideas and proposals. In the search for ways to solve the problems, students not only form
their moral attitude to reality, but also learn to make decisions and be responsible for them.

Situational nature of learning requires from everything that happens in the classroom to be related in a certain

way to the subjects of the educational process — the student and the teacher, a given student and other students, their
relationship.
In learning a foreign language situational character is a vital condition for teaching to speak, as situation is the
incentive for speaking. Educational and pedagogical situation is created by the teacher for adoption of a certain
educational material and provoke students to express their thoughts, to identify their preferences, to evaluate actions
and to express attitudes towards other people, objects of the surrounding world and towards themselves [5].

Proceeding from the fact that the main procedural characteristic of personality-centered education is the
educational situation that actualizes the personal functions of those who are studying, the teachers have developed
and offered a large number of person-oriented educational situations, constructed according to the concentric
principle. They cover all the spheres of person's attitude towards other people, to objects of the outside world and to
himself.

Educational situation gives the teacher the opportunity to put the student in the position of any of the
characters of the studied work of fiction and to observe his attitude towards other characters, his reaction to the
occurring events. Observing the behavior of students in the given situations allows the teacher to better know the
students and to predict their subsequent behavior. For the students the educational-pedagogical situation is an
opportunity to reveal their knowledge, share thoughts, to feel himself at the place of another person. Educational-
pedagogical situations allow to simulate real life situations and model of behavior in them.
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Creating personally significant situations at the lessons allows the teacher to involve students in discussing the
proposed problems. Under personally significant we mean situations, in which the student must make his choice,
defend his point of view.

Also, within the framework of a person-centered approach, we consider the technology of context learning,
proposed by A.Verbitsky. According to him: “The study, in which, through the whole system of didactic forms,
methods and means, the subject and social content of the future professional activity of a specialist is modelling,
and the assimilation of abstract knowledge as sign systems is imposed on the basis of this activity, we call the sign-
contextual, or simply contextual learning” [2]. This technology is designed to improve the efficiency of training at
higher educational establishments and implies training in specially modeled professional situations. The term
“context” is defined as a relatively complete text or speech segment, in which content and meaning of the
thesentences are revealed.

Many scholars are engaged in the study of context and contextual learning. In particular, the psychologist O.
Tikhomirov considered the differences between contextual content and situational content. He believed that work
with the context contributed to manifestation of creative thinking and gave the context a significant role in the
processes of a person’s processing of information. E. Panov was engaged in the relationship of the situation,
context and content of action. Problems of influence of the context on the processes of anticipation are found in the
works of B. Lomov, E. Surkova. Also, such well-known psychologists as M. Bakhtin, L. Vygovsky, A. Luria, A.
Leontiev were interested in the conception of context and context situations. Among the foreign scholars, Jack C.
Richards, Amy B. M. Tsui studied this issue.

Contextual learning involves subject and social modeling of the future professional activity of the specialist
and assimilation of the abstract knowledge of the profession. The most common are active forms and methods of
training: analysis of specific situations, solving professional tasks, problem methods, business and role games,
research work, internships.

Contextual learning is a great tool for integrating the specifics of the subject into the teaching of a foreign
language. The use of this method in teaching a foreign language facilitates the combination of the use of methods
aimed at fulfilling a certain task and problem methods of teaching, since students face a specific (authentic)
problem that must be solved by analyzing a material presented in the language being studied. Authentic character
of the situations and the material has extremely positive influence on student’s motivation and stimulates him to
study the language better.

The main purpose of using this method is to improve the teaching of a foreign language through the use of
special tasks based on the context learning technology.

The aims of using this technology are:

1) To increase the motivation of students studying a foreign language.

2) To create new, accessible curricula for foreign language teachers, which will be introduced in the process of
teaching and will improve professional development.

Contextual learning has long been used in the educational process at higher schools, but it still remains an
innovative method in teaching foreign languages. The use of contextual learning in studying foreign languages has
a positive effect on the development of active and passive language skills. It also affects the development of skills
of making presentations, problem solving and teamwork.

Not all the tasks in contextual learning are identical, they depend on the level of students' knowledge of the
language and the purpose to be achieved. After all, the main purpose of the teacher of a foreign language is not just
teaching the material, but improving student's professional communication skills during language practice.
Different textbooks offer different options for using contextual learning: in some of them clearly defined situations
are suggested, others offer mini-situations at the end of each semantic part of the material or subject. Two types of
contextual learning can also be distinguished: the first one provides the student with the ultimate goal of practicing
specific skills (negotiation, interviewing, problem solving, decision making), the second one is free from conditions
and limitations and allows the teacher to choose the strategy of conducting the lesson at his own discretion.

The basic principles of contextual education include: psychological and pedagogical provision of the student's
personal inclusion in educational activities; consistent modeling in the educational activity of students of the
holistic content of the forms and conditions of professional activity of specialists; problem content of training; the
adequacy of the forms of organization of educational activities of students for the purposes, content of education;
the leading role of joint activity, interpersonal interaction and dialogical communication in the educational process;
pedagogically grounded combination of new and traditional pedagogical technologies; openness to use to achieve
the specific learning objectives and perceptions of any pedagogical technology offered in the framework of other
theories and approaches; accounting of cultural, family, national, religious and other learning contexts; the unity of
education and upbringing.

Implementation of context-based learning helps to overcome the contradictions inherent in the existing system
of training specialists in higher education institutions: between the goals, content and conditions of the student's
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educational activity and professional activity of the specialist; between the systematic use of knowledge in the
pursuit of professional activity and the "dissipation" of their learning in a number of academic disciplines; between
cognitive motivation of educational activity and professional motivation of practical activity; between the role of
the student being the subject of the teacher's management and the role of the specialist who is the subject of
professional activity; between the individual character of training and team work specialist [3, pp. 39-40].

The concept of contextual education distinguishes between three basic forms of activity and a number of
intermediate. The basic ones are the actual training (for example, lecture, seminar), quasi-professional (analysis of
specific situations, business game and other forms of play), and vocational (research work, practice, preparation of
a diploma project) activity. In the forms of educational activities carried out, mainly, the transfer and assimilation of
information; in forms of quasi-professional — simulated integral fragments of future professional activity, its socio-
role and substantive content; in forms of educational and professional activity, students carry out actions and
actions that meet the norms of future professional activities.

Traditionally a foreign language lesson involves the assimilation of a certain linguistic material (grammar,
lexical, phonetic, syntactic, spelling, orthoepic, ethnographic) through performing certain tasks. Traditional
approaches to teaching a foreign language do not provide a deep synthesis of linguistic material and professional
orientation. This leads to a low level of students' knowledge not only on the subject, but also reduces learning-
cognitive motivation. Unlike the traditional approach, using contextual learning technology improves the student's
knowledge of special subjects and allows to improve speaking and language practice in a foreign language,
provides development of such thinking operations as analysis, synthesis, comparison, abstraction, specification,
develops educational cognitive motivation.

The peculiarity of controlling the process of professional foreign language communication of students in
context-based learning is the application of tasks of quasi-professional character, the valuability of which is the
approximation of educational to professional activity, namely, the tasks of professional communication activities
with a greater concentration of attention on the possibilities of practical use of the acquired knowledge, language
skills for the purpose of adequate application and functioning in the simulated (and in the future — real) professional
situation activities [7, p.192].

Conclusions. Since it is known that the conditions of education should be adequate to the conditions for future
activities, we can conclude: if we want to teach a person to communicate in a foreign language, then it is necessary
to teach this in conditions that are as close as possible to real foreign language communication. The main features
of person-oriented communication are:

e purposeful character of the speech activity of the participants of the dialogue;
presence of motive (motivation) of communication partners;
use of those subjects of discussion and those that are really important for a student of a student's age;
use of language skills that create a situation of communication;
the presence of certain relationships with the interlocutor, which create a situation of communication.

Realization of potential opportunities of contextual teaching of a foreign language consists in expanding and
deepening of professional knowledge by means of foreign language, updating of professional abilities. The
development of cognitive autonomy of students of higher educational institutions in the teaching of a foreign
language reflects the integration of the linguistic-professional educational environment in the totality of didactic
contextual learning situations, the initial, basic and professional stages of the development of the investigated
quality.
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